ready to listen to them? What places in our society do we generally provide for them? Those are the questions that underlie our study regarding adolescents' self-determination.
By self-determination, we mean "the necessary skills enabling anyone to assume control over his or her own life directly, making therefore free choices, that is, not otherwise influenced by external agents" (Lachapelle and Boisvert 1999, 165) . Those few words suggest that it is possible for an individual with intellectual disabilities to become a real citizen within the community, who may and can, not only express himself or herself but also take decisions and make choices in regard to his or her own life, even if in partnership.
Personal identity, progressively built up in adolescence, precisely enables adolescents to find their own way as independent adults. Therefore, they must know who they are and who they are not. Young individuals'role is to be able to answer the fundamental question "Who am I?" In this way, becoming independent means for them being able to act as distinct persons, with their own preferences, values, hopes, and skills (Cloutier 1996) .
As such, adolescence is typically a period of intense identity development with numerous physical, cognitive, and social changes. Adolescents then become more and more independent, and thanks to their "new" identity, they can finally find their unique place in the community and act as the adults they have become.
Adolescents with intellectual disabilities are challenged with the same changes, but for them, typical progression through this developmental period is often much more complicated. Indeed, those young adults are asked "to play unknown roles, to make one choice between all the existing options and to learn the necessary skills to assume this choice" (Galland and Galland 1993, 255) . Moreover, challenging youths are generally given less opportunities to play social roles and to have a real age-appropriate status of adult (Baron, Riddel, and Wilson 1999, cited by Simpson 2000; May 2000 , cited by Simpson 2000 .
Therefore, to help teenagers in this developmental process, it seems essential to help them in acquiring self-determined behaviors enabling them to exert direct control over their lives.
Specific instructional models are especially designed to allow adolescents with mental retardation to develop such skills as self-awareness, decision making, problem solving, and goal setting. In 1995, for example, Wehmeyer and Kelchner developed an instructional model to facilitate self-determination in young people with challenges. In 1998, this curriculum, "Whose Future Is It Anyway?" was translated into French and adapted by Lachapelle, Boisvert, Boutet, and Rocque (Lachapelle et al. 1998a , 1998b , 1999a , 1999b .
A Belgian adaptation of this curriculum was later developed (Haelewyck et al., 2001a (Haelewyck et al., , 2001b . Specifically, a more comprehensive curriculum founded upon the self-determination concepts of Field and Hoffman (1996) -especially designed to develop self-determined behaviors in adolescents with intellectual disabilities-was finally developed in two distinct but complementary versions, one for the adolescents and another for the teachers. The social validation of the whole curriculum was then evaluated (Haelewyck, Deprez, and Bara, 2003 .
PURPOSE
The primary purpose of the study was to evaluate the social validation of the curriculum. Satisfying validation was obtained when the adolescents, as well as the parents, the teachers, and the professionals concerned with it, reached a significant level of satisfaction specifically in regard to their needs and expectations.
Our evaluation concerned the scientific quality of the training program and the developmental orientation it was grounded in.
The three criteria of scientific quality we took into account were relevance, utility, and clarity. A curriculum is said to be relevant when reliability, objectivity, and ecological relevance criteria are respected; it is useful when its utility and the social results meet the individuals' expectations; it is clear when its content is precise and significant.
On the other hand, our assessment concerned the correlation level between conceptual foundations of self-determination and the training manual. We hypothesized that our self-determination curriculum would get satisfying social validation. We also hypothesized that results would support Field and Hoffman's self-determination model (1996) .
The five themes we considered are We also tried to answer three predetermined questions regarding the curriculum itself:
-Does the curriculum increase the number of opportunities for adolescents to make use of self-determined skills and behaviors?
-Does the curriculum develop self-determination of adolescents and do they take a more active part in decisions regarding their own lives?
-Does the curriculum decrease adolescents' dependence and does it allow them to act directly and personally in their adult lives by expressing self-determined behaviors?
The results relating to those two issues were completed with a qualitative assessment of the curriculum, specifically in regard to the formulation, the content of the manual, and the training conditions.
PARTICIPANTS
The three distinct groups participating in the study included, respectively, 10 adolescents with intellectual disabilities aged from 16 to 21, 8 teachers in various topics (drawing, sciences, and economics, French, etc.), and finally 10 external experts among whom were Belgian researchers, parents, psychologists, speech therapists, and also the two main authors of the Canadian version of the curriculum. Those 28 persons were asked to examine the entire training manual (220 pages).
PROCEDURE
This evaluation of the curriculum was made via social validation forms and semidirective interviews. Teachers and experts were asked to examine the training manual and the exercise book; adolescents only commented on their exercise book.
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RESULTS
As indicated in Figure 1 , most of the participants were satisfied with the three criteria of scientific quality, that is, relevance, utility, and clarity.
As mentioned before, a curriculum is relevant when reliability, objectivity, and ecological relevance criteria are respected. Our findings indicated a satisfaction level that allows us to confirm the relevancy of the training manual. Indeed, 75% of the participants gave positive feedbacks regarding its relevance and were satisfied, and 15.3% were very satisfied. Moreover, 88.9% found its reliability satisfying and 11.1% very satisfying. The information could be considered as true and explanatory as the criterion of objectivity proved to be satisfying (83.3%) or very satisfying (11.1%). Its ecological relevance was at or above the expected level, where 63.9% of the participants were satisfied and 19.4% very satisfied. The majority considered the content adjusted both to the adolescents and teachers, even if, according to them, some minor changes were required. For instance, this was the case for some pictures.
The usefulness of a curriculum is demonstrated when its social results and utility reach the users' expectations. The utility of our curriculum was also demonstrated, as 65.6% of the participants indicated their satisfaction and 22.2% said they were very satisfied. Regarding the social results, 59.3% of the participants were satisfied and 27.8% very satisfied. The adolescents also found important to question themselves about their lives (55.6% were satisfied, 27.8% very satisfied). Parents (66.7% were satisfied and 22.2% very satisfied) declared being glad to have found a manual their children were greatly interested in. Professionals (55.6% were satisfied and 33.4% very satisfied) thought the self-determination curriculum could easily find its place in a more comprehensive individualized life project. When assessing a curriculum's utility, another dimension to be explored is the delay required before it yields results, that is, quickly or not, short term or long term. Once again, most participants said they were satisfied (75%) or very satisfied (13.9%). However, some doubts were expressed, because to that point, the curriculum had never been empirically used with adolescents.
A curriculum is "clear" when its content is precise and significant. As far as clarity is concerned, 54.4% of the participants declared being satisfied and 34.4% very satisfied. According to them, the content was clear and easily understandable. Significance was judged satisfying by 66.7% of the participants and as very satisfying by 27.8%. Regarding accuracy, structure, pictures, and vocabulary, 51.4% were satisfied and 34.7% very satisfied. Some changes were considered necessary, especially the vocabulary and pictures used.
CONCEPTUAL FOUNDATIONS
The results demonstrated that self-determination concepts were actually supporting the curriculum. Indeed, as indicated in Figure 2 , 83.3% of the participants considered it to be relevant regarding self-determination issues and answered our three questions positively.
Specifically, 83.3% of the participants answered the first question positively. Other participants indicated they were unable to answer because the question was not clear enough. Indeed, because the curriculum had never Haelewyck et been used before, they were unable to judge whether adolescents were actually given more opportunities to use self-determination strategies or not. Thus, the question was formulated "Does the curriculum teach the adolescents to increase self-knowledge and does it clearly speak about disability, communication, needs and goals, future, and so on?" Of all participants, 88.9% found the training manual relevant in regard to the second question. As a participant pointed out by saying, "It is difficult for an adolescent to make decisions in everyday life and taking decisions can't be seen as a finality in itself," we modified our question into "Does the curriculum develop self-determined behaviors such as independence, selfregulation, psychological empowerment, and self-realization?"
Regarding the third question, 77.8% of the answers were positive. The only improvements to be considered necessary concerns the way we had put it into words (for instance, the word "dependence" was generally perceived as negative), so that we would rather ask if the curriculum was helpful for the adolescents to learn how to take an active part in their lives and whether it thus contributed to their transition to adulthood. Figure 3 illustrates the participants' satisfaction level regarding the five self-determination themes approached in the manual: know yourself, value yourself, plan, act, experience outcomes and learn.
The information we gathered made it clear that most participants agreed with the self-determination skills we found important to be taught. Indeed, 74.1% of them were satisfied with the training themes' concordance with the basic principles of self-determination.
The five themes were judged satisfying by teachers and experts. The percentages of satisfaction are, respectively, 79.4%, 68.5%, 73.3%, 74.1%, and 75%. Moreover, eight of the target behaviors were assessed as satisfying by more than 80% of the professionals: to know one's strengths (88.9%), to 496 know one's preferences (88.9%), to know one's deficits (88.9%), to accept oneself (83.3%), to set goals (94.4%), to plan and take actions on one's goals (83.3%), to persevere (83.3%), and to communicate (94.4%). It is obvious that those behaviors are very important in everyday life. Moreover, they can be considered as basic and prerequisite to developing other behaviors. As the training manual actually seems to deal with those subjects relevantly, we can anticipate it will allow adolescents to develop functional skills to be eventually used. Knowing and accepting oneself allows someone to cope with a lot of difficulties in everyday life. Setting goals and strategies to meet them proves an individual's willingness to go ahead and realize his projects. Making efforts and doing his or her best usually allow someone to get through daily activities successfully. Being able to express oneself about one's projects helps to cope with existing personal and societal barriers. The training manual seemed to be satisfying regarding those specific issues. But of course, it would be interesting to assess its users' satisfaction in the practice, as this first evaluation remained merely theoretical.
Moreover, 7.4% of the participants declared themselves unsatisfied and gave their opinion about some target behaviors and notions ("Is it really useful to teach teenagers to recognize their needs, to define goals, and to assess their actions?" "Why do you emphasize the notion of intellectual disability?" "Individuals with intellectual disability find it difficult to set goals. The training session should be simplified."), but also regarding the conceptual foundations of self of the manual ("The teaching is fully predetermined and gives teenagers little right to decide what to learn.") and the method ("I regret the fact that teenagers are not really given the choice to learn what they want when they want, and that they have largely to respect the order of the manual's parts.").
Finally, 18.6% of the participants found some improvements necessary to increase the curriculum's effectiveness.
QUALITATIVE ASSESSMENT OF THE TRAINING MANUAL
All those results were completed with a qualitative assessment of the curriculum. The 28 participants were therefore asked to observe the training manual and to express their opinions about it. Their comments allowed us to improve it and make it more effective and attractive.
The teacher's guide assessment specifically concerned its content (formulation) and the recommended training conditions. Figures 4 and 5 data show the satisfaction level of participants in regard to the teacher's guide and the adolescent's exercise book.
Concerning the teacher's guide, 50.4% of the participants were satisfied and 38.7% very satisfied. Furthermore, in regard to the formulation, respectively, 47% and 42.3% found it satisfying and very satisfying, whereas in regard to the content, respectively, 43.6% and 41.9% of them were either satisfied or very satisfied. When asked about their satisfaction in regard to the way the training sessions were conducted, respectively, 55.6% and 38% indicated being either satisfied or very satisfied. Finally, participants were asked to make a global evaluation of the curriculum, in which 55.6% and 32.5% of them were either satisfied or very satisfied with it. However, comments moderated somewhat this general feeling in that, respectively, 1.3% and 3.8% of the participants were either not or not very satisfied. Also, 5.8% found the guide needed some improvements. Indeed, the main remarks mentioned a lack of explanations when teaching the key notions ("The ideas are not always clear and some points of view are missing"; "There ought to be more explanations and guidelines if we want the users to know exactly what they must do") as well as a vocabulary that is somewhat difficult to understand ("It will always be necessary to ask the adolescents what meaning they give to the words in order to verify what they actually understand."). Finally, the format (appearance, page setting, and size-29.7 cm × 21 cm) of the manual were sometimes judged unclear and somewhat unusual.
The adolescent's exercise book was examined by the adolescents, the teachers, and the experts. Of the participants, 41.7% were satisfied and 47.1% very satisfied with it. Fortunately, only 1.7% and 4.8% of participants were not or not very satisfied and 4.8% thought some changes were necessary. The vocabulary used and the blank spaces left for personal notes were seen as two challenging features of the exercise book.
In summary, results of the study highlighted by the social validation of the training manual as the criteria were assessed as satisfying or better by the majority of our sample, and their comments allowed us to improve the original version. The findings also highlighted the fact that the curriculum actually supports the conceptual framework of self-determination.
DISCUSSION
We based the whole investigation on the reactions and comments of our 28 partners. The interest of all participants in the study and their willingness to evaluate the curriculum as seriously as possible were obvious. However, the three groups appeared to react differently, typically on the training manual and self-determination itself, and we found it interesting to analyze their distinctive behaviors.
The 10 experts devoted much time and energy to the assessment of the training manual. Thanks to their knowledge and practical experiences, we were enabled to improve the curriculum's content and formulation. The teachers expressed their doubts regarding that curriculum's utility. Moreover, all of them were not convinced of the utility to teach selfdetermination and self-management, and that turned out to be a real barrier to the study. This negative attitude confirmed the necessity to change persistent opinions and "mentalities." Indeed, everyone does not easily agree yet that individuals with intellectual disabilities do have the right to decide for themselves. Some of the teachers' comments illustrated this regrettable opinion. Some of them did not think the curriculum would allow adolescents to change their attitudes and behaviors in everyday life and were not convinced of its utility ("I cannot imagine this curriculum will change something to the adolescents' self-determination"; "I really have doubts about its value and effectiveness"). Others did not imagine the adolescents'social network could be involved in the training process: "Such a curriculum cannot be applied at home, and it is much more important that it meets the teacher's expectations than the parent's. Anyway, the family has nothing or hardly anything to do in such a training process."
For some of them, acquisition of self-determined behaviors did not even seem realistic: "Those adolescents are not able to make choices, they are not aware of the existing options, and teaching such skills takes much time and is moreover perhaps not useful"; "It is totally foolish to think that a mental 'defective' could be able to make long-term plans." From all these comments, it appeared necessary to examine those issues to verify the curriculum's impact on the adolescents' everyday life, to take their social network into account, to assess the actual results of such self-determination training, and so on.
Despite the third group's skepticism, as the relevancy of having adolescents with intellectual disabilities involved in the curriculum evaluations' process, their partnership in our study turned out to be pretty relevant, although it was sometimes difficult for them to express their thoughts. Even if the opinions of the three groups were considered, adolescents' comments, appreciations, doubts, and proposals for changes were taken into account and considered by us as the most important ones. By recognizing their own identities and giving them the opportunity to play their own role in the community and in their lives, we applied the self-determination principles we were, and still are, advocating for!
EMPIRICAL VALIDATION OF THE CURRICULUM
At the end of our investigation, several important questions remained unanswered and it was obvious that those needed further analyses to move on 500 EVALUATION REVIEW / OCTOBER 2005 and improve our methodology. For example, when would be the most efficient time to use the curriculum? In the first or the latest years of adolescence? At the beginning or at the end of secondary school? Why?
Other questions are raised: How will the adolescents behave during the training sessions? Will they be as satisfied as when observing the manual from a mere theoretical point of view? Will some subjects have no impact on them? Will they really learn something? Will the training improve their quality of life or not?
We are actually analyzing some of these questions in light of results obtained from another study realized with 36 adolescents with intellectual disabilities (n = 18 with Down syndrome) aged from 13 to 21. We are examining within a pretest-posttest procedure the possible evolution and differences regarding self-determination components (Whemeyer et al. 2001) , self-concept (Piers 1996) , quality of life of adolescents (Keith and Schalock 1993) , as well as parents' and teachers' expectations.
CONCLUSION
In this article, we emphasized the developmental specificity of adolescence in individuals with intellectual disabilities and the necessity to study it thoroughly. We presented the results of the first inquiry about the social validation of a curriculum especially designed to develop self-determination in adolescents with intellectual disabilities.
